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Abstract: In the modern globalization context, China has been experiencing increasingly frequent 
international communications, which urges improvements in college English education. How to 
cultivate a large number of talents with international vision poses new tasks to the teachers. As the 
most common lesson type in college English as foreign language classes, reading is significant in 
developing students’ different aspects of language knowledge and ability. However, many teachers 
believe it is difficult to create learners’ autonomy, communication and intercultural vision with this 
lesson type. In fact, in reading classes, intercultural teaching approaches are challenging but also 
opportunities to optimize students’ learning outcomes. I would review its related theories and 
strategies, identify issues that could be strengthened by it in my teaching college English reading, 
link the theories to China’s national context of college EFL reading classes, and suggest ways to 
make improvements.  

1. Introduction 
According to Kramsch (2010), intercultural language teaching is an approach that makes the 
relationships between different cultures visible for students. Students can also critically and 
analytically understand different cultures with this approach. The assumption of ILT is that 
language is a part of culture, which is invisible and need to be learned. According to Scarino and 
Liddicoat (2009), this approach aims to promote capability to negotiate meanings across cultures in 
a globalization context. This approach has been widely accepted in Australia since its National 
Statement and Plan for Languages Education in Australian Schools 2005-2008 was released 
(Mceetya, 2007). However, according to Liddicoat (2008), there is still no agreement on what 
cultural aspects and how deeply they should be taught by teachers with this approach. But one point 
agreed on by most people is to develop students’ cultural competence by teaching them how to 
engage with culture, not only how to remember it. 
 The strategies suggested by various studies are illuminating. Kramsch (2009) recommended 
teachers to adopt communicative activities to lead students to reflect on discourse and 
communication, the hidden meanings and ambiguities in the texts. The students’ emotion was also 
advised to be emphasized besides their cognition. Wang (2010) suggested teachers deeply studying 
the cultural aspects in language so as to better lead students to discover the ideology, value, and 
custom beneath the reading texts. Moreover, it is important to ensure students’ understanding of the 
texts’ language, on which the acquisition of intercultural knowledge is based. She also argued the 
intercultural teaching should not just stay in the stage of understanding culture, but make students 
learn to compare different cultures. Therefore, the students need to better understand their own 
culture especially in the language texts firstly, which can benefit their studying the target culture in 
the language texts and making comparison of the two.  

2. Teaching application 
In my own teaching of college English reading, I also feel the students’ intercultural competence 
needs to be improved. On one hand, the present college exam system has put little emphasis on the 
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